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PURPOSE
To transform the region into an inclusive community where individuals 
with intellectual and developmental disabilities (IDD) thrive.

MISSION

To bring stakeholders together to create an environment for the 

development of an efficient and accessible system of support for people 

with intellectual and developmental disabilities.



• Aug 24 - Documentation of Your Child's Records 

• Aug 31* - Organizing Special Education Records 

*Special session held in-person and via webinar at noon and 6 p.m.

• Sept 2 – IDD and Co-Occurring Disorders

• Oct 7 – Celebrating YOU Employer Recognition

@IDDCouncil/IDDCouncil

Follow us on social media for upcoming topics, events and networking opportunities



Shop AND Support
The IDD Council

Amazon Smile:  https://smile.amazon.com/ch/47-3999906

Kroger Shopper Card Community Rewards: https://bit.ly/2Sw9WX1

Tom Thumb Rewards Card:  https://bit.ly/2QO9ItZ

Rosa’s Cards $10 value / $10 each:  Email request with Qty Rita@IDDCouncil.org

More info and ways to support our mission:  https://www.iddcouncil.org/partners

https://smile.amazon.com/ch/47-3999906
https://bit.ly/2Sw9WX1
https://bit.ly/2QO9ItZ
mailto:Rita@IDDCouncil.org
https://www.iddcouncil.org/partners


Membership Driven

Premier Partners:

Organizational Partners, Sponsors and individual memberships



https://www.iddcouncil.org/join-us

https://www.iddcouncil.org/join-us


Christy Balraj
Regional Coordinator

Partners Resource Network



Toll Free: 1.800.866.4726 
Website: PRNTexas.org 
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Section 1  

In 2017, a case before the U.S. Supreme Court, Endrew F. v. Douglas County School District, sought to bring clarity to 
the IEP process by answering the following ques on: What is the level of educa onal benefit school districts must 
confer on children with disabili es to provide them with a free appropriate public educa on (FAPE) guaranteed by 
the Individuals with Disabili es Educa on Act (IDEA)? 

The Endrew F. case delivered a landmark ruling that clarified the substan ve standard for determining whether a 
student’s IEP, the centerpiece of each child’s en tlement to FAPE under IDEA, is sufficient to enable a student with a 
disability to make progress appropriate in light of his or her circumstances. As such, it resulted in a monumental 
shi  away from rote adherence to the administra ve tasks of IEP development, placing far greater emphasis on 
decision-making that considers the individualized needs of students with disabili es. In short, the Endrew F. ruling 
provided a consistent standard regarding the quality of the educa on, as laid out in their IEPs, to which students 
with disabili es are en tled. 

Section 2  

Present levels of academic achievement and func onal performance (PLAAFP): these statements summarize the 
student’s abili es in both academic and/or func onal skill areas and include how the student’s disability affects 
their involvement in the general educa on curriculum. 

Challenging, ambi ous, and measurable goals: these goals describe what the student is expected to accomplish, in 
academics and/or func onal skills, in a 12-month period. The goals help the ARD commi ee personnel determine 
whether the student is making educa onal gains and whether the program is providing meaningful educa onal 
benefit.  

Descrip on of special educa on and related services and supplementary services: this is a statement of all of the 
educa onal services to be provided by the school in order to help the student meet her annual goals. These services 
should be based on peer-reviewed research to the greatest extent possible and be provided in the LRE.  Also 
includes an explana on of the extent the student will not be educated with nondisabled students in the general 
educa on se ng.  The “reverse phrasing” of this requirement is purposeful. IDEA requires the ARD commi ee to 
jus fy any decision that removes the student from the general educa on se ng.  This will also include a statement 
of the student’s par cipa on in state and district-wide assessments.  This not only includes the extent to which the 
student will par cipate, but also any tes ng accommoda ons or modifica ons that they may require. 

Method for measuring and repor ng progress: this is a descrip on of how the student’s progress toward the annual 
goals will be measured and how and when school personnel will inform parents about that progress. 

Section 3 

One of the fundamental components of an IEP is the Present Levels of Academic Achievement and Func onal 
Performance (PLAAFP) statement, which summarizes the student’s current levels of func oning. Content of the 
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PLAAFP is outlined in IDEA, however state and district documenta on of this informa on can vary.  For example, 
some PLAAFP statements are wri en as a single comprehensive summary that covers all areas in which the student 
needs support, others are wri en as mul ple smaller descrip ons that address each area of need separately. 

Developing a High-Quality PLAAFP statement means including the following elements: student needs, the effect on 
the student’s progress in general educa on, baseline informa on on the student, and connec ons between goals 
and/or services.   

The student needs por on is the informa on on the student’s current academic and/or func onal needs. The ARD 
commi ee needs to consider many different aspects and should be asking ques ons such as: What are the student’s 
strengths?  What are the main areas of concern (e.g., academic, func onal)?  How do these concerns relate to district 
or state standards and benchmarks and the student’s postsecondary interests?  What are the student’s instruc onal 
preferences? The ARD commi ee is required to make sure they include a variety of informa on from a variety of 
different sources.  This varietal informa on includes sources such as the parents’ concerns, any results from 
evalua ons such as standardized tests, and progress monitoring data, and considera ons on ways in which the 
student’s strengths can help address the iden fied areas of concern. 

The effect on progress in general educa on por on is an explana on of how the disability affects the student’s 
involvement and progress in the general educa on curriculum. The ARD commi ee should be asking how the 
student’s disability affects their Involvement in general educa on, their access to the general educa on curriculum, 
and their progress in the general educa on curriculum. 

The baseline informa on is important because it provides the baseline data for monitoring student progress. The ARD 
commi ee should be asking if the data being reviewed to determine whether the student is making progress is: 
Specific, objec ve and measurable? Something that can be collected frequently? Related to iden fied areas of 
concern? Related to state content standards? 

The connec on to goals and/or services makes sure there is a bridge between the PLAAFP statement and an annual 
goal. The ARD commi ee should be asking if there is enough informa on in the PLAAFP to: Develop a challenging, 
ambi ous, measurable annual goal? Determine what special educa on, related services, accommoda ons, and 
program modifica ons are needed? 

The answers to all these ques ons are a simple “yes” or “no”.  If “yes” then the ARD commi ee has developed a High-
Quality PLAAFP statement.  If “no”, then the ARD commi ee should revisit those elements and more work needs to 
be done to further develop the PLAAFP statement. 

Section 4 

To begin the process of wri ng measurable annual goals, the ARD commi ee needs to start with the academic and 
func onal needs iden fied in the PLAAFP statements, then iden fy any relevant state academic standards for the 
student’s grade.  Finally, they need to discuss what the student should be able to achieve during the next 12 months. 

Once this is done, the team is ready to design annual goals that will help close the gap between the student’s current 
skill levels and the expected academic and/or func onal performance levels. Each goal has four elements: a target 
behavior, the condi ons under which the target behavior will be exhibited and measured, the criterion for acceptable 
performance, and the meframe within which the student will meet the criterion. To develop each element, the team 
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members can ask guiding ques ons that will help them narrow down the informa on that should be documented in 
each goal. 

The first element of the goal that needs to be established is the target behavior, which is the academic or func onal 
skill to be changed.  The guiding ques on that should be asked is: What skill does the student need to demonstrate?  
The goal should be wri en using ac ve terminology to describe the target behavior; for example, “read aloud”, 
“calculate mathema cs problems”, or “ini ate a posi ve peer-to-peer interac on”.  Avoid using vague or passive 
terms that can be open to interpreta on; for example, “enjoy reading”, “understand math problems”, “make 
friends”, “build self-esteem”, or “develop voca onal skills”.   

The next element is the condi on, which is the context or environment in which the target behavior is to be exhibited 
and measured and may reference the measurement tool.  The guiding ques on that should be asked is: In what 
context does the student need to demonstrate that skill?  The goal needs to be wri en using clear, specific, and 
targeted language to describe the condi on under which the target behavior will be performed; for example, “Given 
a 3rd-grade level reading passage…”, “When given a sheet of 20 double-digit mul plica on problems…”, or “During 
the 20-minute morning recess…”.  Avoid using overly broad language such as “During reading…”, or “For math…”, or 
omi ng the condi on en rely.   

The next element is the criterion for acceptable performance, which is the level of performance at which the ARD 
commi ee members can determine that a student has achieved the goal.  The guiding ques on that should be asked 
is: How will we know the student has achieved the goal?  The ARD commi ee needs to establish specific, measurable, 
and realis c—but challenging—performance criteria; for example, “at a rate of 95 words correct per minute (wpm)”, 
“with at least 85% accuracy on 3 consecu ve weekly progress monitoring probes”, or “at least once per recess, 3 out 
of 5 days, for 4 consecu ve weeks, as deemed appropriate using a 3-point rubric”.  Avoid using performance criteria 
that reflect subjec ve opinions, such as “at an increased rate”, “scores will improve over me”, “determined by 
teacher observa on”, or “when he feels like it”.   

The final element is the meframe, which is the period within which the student can be expected to meet the 
performance criteria.  The guiding ques on that should be asked is: By when can the student be expected to achieve 
the goal?  The ARD commi ee needs to establish a specific and realis c meframe; for example, “by the end of the 
school year”, “by the end of the first nine-week grading period”, or “by the end of October”.  Avoid establishing an 
unrealis c meframe (too long, too short), or omi ng the meframe en rely.   

The order in which the goal elements are wri en depends on the informa on laid out in the overall goal. For 
example, the meframe may be placed prior to the condi on in some instances and a er the performance criterion 
in others.  The order of the four elements is not important, the inclusion of each element is the important factor!  

Section 5 

It is essen al that ARD commi ees consider the individual needs of the student when developing the annual goals. A 
student’s goals must be targeted toward mee ng her individual needs or circumstances. With this in mind, ARD 
commi ee members should understand that using stock or prewri en goals that are not individualized does not 
meet the requirements of IDEA.   

Study Guide: High Quality IEPs Parent Involvement Series | Level 3 

https://prntexas.org/
https://prntexas.org/


Toll Free: 1.800.866.4726 
Website: PRNTexas.org 

Section 6 

When determining the type of service or support the student needs, the ARD commi ee should make sure the 
service/support type addresses all of the student’s annual goals (academic, func onal, behavior), including those 
necessary to par cipate in extracurricular ac vi es.  This includes any combina on of the different types of services 
necessary to address the student’s needs.  It also needs to address secondary transi on needs for students age 14 
and older.  The type of service should employ evidence-based prac ces whenever feasible. 

When determining the frequency and dura on of the service or support needed, the ARD commi ee needs to ensure 
the combined frequency and dura on is sufficiently intensive to help the student achieve their annual goals.  
Frequency refers to how o en the service occurs, and dura on refers to how long each occurrence of the service 
lasts.  The frequency and dura on should be based on the student’s needs, not on service availability. For example, 
the number of mes per week that a student receives speech-language therapy should be based on the amount of 

me necessary to help her make adequate progress, not on the number of days that an SLP is currently at the school. 

When determining the person responsible for delivering the service or support, the ARD commi ee should make sure 
the service provider has adequate training and exper se to be able to deliver the services or support and should be 
able to implement evidence-based prac ces with fidelity.  This person should also be able to collect and analyze data 
and make data-based decisions. 

When determining the environment where the service or support will be provided, the ARD commi ee should make 
sure they iden fy placement only a er specialized instruc on, services, supports, frequency, dura on, and person 
responsible have been determined.  The ARD commi ee needs to make a concerted effort to place and maintain the 
student in the general educa on se ng, with the use of supplementary aids and services when necessary.  It’s 
important to recognize that for some students, placement in more-restric ve se ngs may be necessary to ensure an 
appropriate educa on.  When this is the case it should be documented in the IEP, the reasons for any decision that 
results in the student’s services being delivered outside of the general educa on se ng. 

When determining the meline for the service or support, the ARD commi ee needs to set specific start and end 
dates for the service/support.  The service should start immediately (i.e. the next school day), unless there are 
extenua ng circumstances to be resolved (such as transporta on).  The service end date should be within one year 
from the current IEP mee ng. This does not mean that the services stop, however. The end date is o en planned for 
the student’s annual review, so the services would be updated according to decisions made at that future mee ng. 

Section 7  

Another considera on when determining services and supports for students with disabili es is to use evidence-based 
prac ces (EBP). The term evidence-based prac ce is used currently to refer to instruc onal techniques and 
interven ons that meet peer-reviewed standards. EBP have been shown to have a posi ve effect on student 
outcomes.  The research design allows one to infer that the prac ce led to child or student improvement.  It means 
that mul ple high-quality studies have been conducted and that they have been reviewed by a reputable 
organiza on (e.g., What Works Clearinghouse).  However, there are other terms that refer to less-stringent 
requirements, and educators should be aware of the differences. To help clarify the terminology, we’ll highlight some 
common terms you may encounter when searching for an EBP. 

Study Guide: High Quality IEPs Parent Involvement Series | Level 3 

https://prntexas.org/
https://prntexas.org/


Toll Free: 1.800.866.4726 
Website: PRNTexas.org 

Promising Prac ces have been shown to have posi ve effects on learner outcomes.  The research design does not 
clearly demonstrate that the prac ce led to child or student improvement.  It means that there are an insufficient 
number of studies conducted to demonstrate its effec veness.   

Research-Based Prac ce means that some research studies have demonstrated posi ve effects on student outcomes 
while other studies have not.  They are based on research that may or may not clearly demonstrate that the prac ce 
led to improved child or student outcomes even though mul ple studies have been conducted. 

Emerging Prac ce demonstrates anecdotal evidence of effec veness, but research has not been conducted. 

IDEA requires that a student’s services and supports be based on peer-reviewed research (evidence-based prac ces) 
“to the extent prac cable.” However, due to inherent difficul es posed by research, limited me, and lack of funding, 
not all educa onal prac ces and programs have been subjected to rigorous research.  

Section 8  

When any student has a history of problem behavior, or if such behaviors can be readily an cipated, the student’s IEP 
must address that behavior. This requirement applies to all students who receive special educa on services, 
regardless of their disability category. IDEA requires that if a student with disabili es exhibits problem behaviors that 
impede her learning or the learning of others, the student’s ARD commi ee shall consider the use of Posi ve 
Behavioral Interven ons and Supports (PBIS).  An IEP that does not address behavioral challenges may fail to provide 
FAPE to a student with behavior problems. Li ga on has clarified that FAPE is denied when schools and/or ARD 
commi ees fail to: 

 Consider the inclusion of PBIS in response to the student’s behavior. 
 Schedule an IEP mee ng to review the IEP to address behavioral concerns a er a reasonable parental 

request or school-based personnel become aware of problem behaviors. 
 Discuss concerns of parents or school personnel about the student’s behavior and its effects on the 

student’s learning during an IEP mee ng. 
 Implement the behavior supports in the student’s IEP. The student’s FAPE can also be jeopardized when 

behavioral supports that are not included in the IEP or that are not appropriate for the student are 
implemented. 

While related, the terms communica on, language, and speech are not synonymous.  What is the same about all of 
them, is that each of these skills is essen al for learning!  Therefore each must be included in the considera on for 
the student’s need for services.   

Communica on refers to the transfer of knowledge, ideas, opinions, or feelings. Communica on needs 
include the student’s opportuni es to communicate directly with peers and teachers, as well as to receive 
direct instruc on in his or her language and communica on mode.  

Language refers to the rule-based method of communica on.  When we think of students with language 
needs, we o en think of students with limited English proficiency, but they are not the only ones.  Students 
with language needs include students who have difficul es with understanding words, using words in context, 
expressing ideas verbally, using appropriate vocabulary, and following direc ons. 
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Speech refers to the vocal produc on of language, and requires the coordina on of oral movement to make 
sounds. A student with speech needs include students who have difficul es with ar cula ng words 
appropriately, using some speech sounds, using appropriate volume, pitch, or voice quality, or speaking fluidly 
(e.g., the student might stu er).   

Accessible instruc onal materials provide the same informa on found in textbooks or handouts in a format 
that students with disabili es can use more easily. Examples of types of accessible instruc onal materials are braille, 
large print, audio and digital text. 

Assis ve Technology (AT) is any device or service that helps a student with a disability to meet his or her IEP goals and 
to par cipate in the general educa on se ng to the greatest possible extent. More simply, AT improves the 
func onal performance of an individual with a disability. Students can u lize assis ve technology to communicate, 
perform academic tasks, par cipate in social and extracurricular ac vi es, move or travel around the school, use 
proper sea ng and posi oning, or access materials. 

Section 9  

A good prac ce for assessing student progress is to use data from forma ve assessments to measure progress on the 
academic skill or func onal behavior specified in the annual goal. These data points can also be used to inform 
instruc onal decision making. Regularly and systema cally collec ng and monitoring student data allows the ARD 
commi ee to evaluate the appropriateness of the student’s IEP. It also gives the team me, when the student is not 
making progress, to make adjustments to the student’s educa onal program so that they might s ll achieve their 
annual goals. These adjustments might include using different instruc onal methods, providing different services and 
supports, or reconsidering the student’s LRE. 

Section 10 

Recall that the Endrew F. ruling concerned itself, in part, with the quality of the educa on, as laid out in their IEPs, to 
which students with disabili es are en tled. The Supreme Court’s ruling requires that a higher substan ve standard 
must now be used to determine educa onal benefit: An IEP must be “reasonably calculated to enable a child to make 
progress appropriate in light of the child’s circumstances.” To determine whether the student is making progress, 
ARD commi ees must create and implement a high-quality plan that allows them to systema cally and consistently 
monitor and report the student’s progress toward mee ng her annual goals. This plan must include a process for 
collec ng objec ve data that can document improved academic and/or func onal performance. As men oned 
above, if the data indicate that a student is not on track to meet her annual goals, the ARD commi ee should make 
adjustments to the educa on program and con nue to monitor accordingly. Failure to make such adjustments, when 
data indicate the need, could result in a ruling that a school had denied FAPE to a student. 

To determine how a student’s progress toward mee ng his or her annual goals will be measured, the ARD commi ee 
members can consider these guiding ques ons. The team’s collec ve responses to these ques ons should align with 
each annual goal and therefore be specific, measurable, realis c, and relevant to the meframe. 

How will the student’s progress be objec vely measured?  When developing the progress monitoring plan, the ARD 
commi ee needs to use objec ve measures, which is data that can be reported in numbers rather than words.  Some 
examples of objec ve measures that can be used include behavior observa on checklists, progress monitoring probes 
(quan fied academic performance to rate improvement/progress), or unit or chapter test scores.  Don’t use 
subjec ve measures, such as anecdotal reports or teacher or student percep ons. 
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How o en will the student’s progress be measured?  When developing the progress monitoring plan, the ARD 
commi ee needs to set melines that allow the student’s progress to be measured frequently and systema cally.  
The frequency for measuring the student’s progress can be set at intervals such as every two weeks, or at least three 

mes per week, depending on the student’s goal and their need for progress.  The ARD commi ee needs to make 
sure that they don’t measure so inconsistently or infrequently that data-based changes to services and supports can’t 
occur.  Examples of melines that are not sufficient for monitoring a student’s progress would be every nine weeks, 
or three mes per year.  This is not to be confused with se ng melines for short-term objec ves, in which these 

melines might be appropriate.   

Who is responsible for collec ng progress monitoring data?  When developing the progress monitoring plan, the ARD 
commi ee needs to iden fy an individual with appropriate data-collec on training.  This individual might be a 
general educa on teacher, special educa on teacher, or school psychologist who has the appropriate training.  Don’t 
assume that an individual has the requisite skills to collect data, and if in doubt, ask for verifica on!   

Where will data collec on occur?  When developing the progress monitoring plan, the ARD commi ee needs to clearly 
iden fy each relevant se ng or context in which data will be collected, such as “during reading instruc on”, or “on 
the playground during recess”.  Avoid using criterion that too broadly describes the se ng or context, such as “in the 
general educa on se ng”, or omi ng it completely. 

When will data collec on occur?  When developing the progress monitoring plan, the ARD commi ee needs to 
maintain a consistent data-collec on schedule.  Some examples of an appropriate schedule might be “Mondays, 
Wednesdays, and Fridays at 10:00 am”, or “Tuesdays during reading”.  The ARD commi ee should avoid using 
methods that allow the collec on of the data on an inconsistent basis, such as “at the beginning of class” or 
“Wednesday right before recess”.  Also avoid using methods that are discre onary or opinion based, such as “at the 
teacher’s convenience” or “when the student is in a good mood”.   

How well will the student need to perform in order to achieve their IEP goals (performance criteria)?   When 
developing the progress monitoring plan, the ARD commi ee needs to use the performance criterion from the annual 
goal.  Some performance criteria examples include “perform a task with 85% accuracy during 3 out of 5 
observa ons”, “read at a rate of 95 words per minute with less than 5 errors on 2 out of 3 reading passages”, or 
“begin working on a task with 2 or fewer prompts from the teacher 4 out of 5 days”.  Don’t use different performance 
criterion than those stated in the annual goals. 

Section 11  

The ARD commi ee must s pulate when periodic reports on the student’s progress will be provided to the parents so 
as to keep the parents informed regarding whether their child is on track to achieve their annual goals. In cases in 
which the student is not on track to meet their goals, the report should describe the adjustments that school 
personnel intend to implement to help them do so. Depending on the nature of these adjustments, it might be 
necessary to schedule an IEP mee ng to review the student’s individualized educa on program. 

A good rule of thumb is to provide progress reports on the student’s annual goals at least as frequently as parents of 
students without disabili es receive progress reports (i.e. report cards). This is in addi on to the daily or weekly 
progress reports that many teachers send home. For example, the parents of a student who only receives special 
educa on services for reading might receive 1) the same weekly academic and behavior updates as the other 
parents, 2) a report card every nine weeks with grades for all of their child’s subjects, and 3) a report on their 
progress toward mee ng their annual IEP goals in reading.   

Study Guide: High Quality IEPs Parent Involvement Series | Level 3 

https://prntexas.org/
https://prntexas.org/


Toll Free: 1.800.866.4726 
Website: PRNTexas.org 

ARD commi ees should facilitate the parents’ understanding of the data so that they can clearly determine whether 
their child is making progress toward all of her annual goals. There are several considera ons the ARD Commi ee 
should keep in mind when repor ng progress to parents. Informa on should be presented in parent’s home language 
whenever possible and avoid using jargon that can be hard to understand or misinterpreted by parents.  It should be 
stated clearly whether the student is on track to meet her annual goals, and when possible use graphs to provide 
visual representa ons of the data. 
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Legal References: High Quality IEPs  
--------------------   Parent Involvement Series | Level 3   ---------------------- 

Section 1 

The Office of Special Education and Rehabilitative Services (OSERS) released a Question and Answer (Q&A) document 
addressing the Endrew F. decision: https://sites.ed.gov/idea/questions-and-answers-qa-on-u-s-supreme-court-case-
decision-endrew-f-v-douglas-county-school-district-re-1 

Section 2 

300.320(a) “§ 300.320 Definition of individualized education program. 

(a) General. As used in this part, the term individualized education program or IEP means a written statement for 
each child with a disability that is developed, reviewed, and revised in a meeting in accordance with §§ 300.320 
through 300.324, and that must include - 

(1) A statement of the child's present levels of academic achievement and functional performance, including – 
(i) How the child's disability affects the child's involvement and progress in the general education curriculum (i.e., the 
same curriculum as for nondisabled children); or 
(ii) For preschool children, as appropriate, how the disability affects the child's participation in appropriate activities; 

(2)(i) A statement of measurable annual goals, including academic and functional goals designed to - 
(A) Meet the child's needs that result from the child's disability to enable the child to be involved in and make 
progress in the general education curriculum; and 
(B) Meet each of the child's other educational needs that result from the child's disability; 
(ii) For children with disabilities who take alternate assessments aligned to alternate academic achievement 
standards, a description of benchmarks or short-term objectives; 

(3) A description of - 
(i) How the child's progress toward meeting the annual goals described in paragraph (2) of this section will be 
measured; and 
(ii) When periodic reports on the progress the child is making toward meeting the annual goals (such as through the 
use of quarterly or other periodic reports, concurrent with the issuance of report cards) will be provided; 

(4) A statement of the special education and related services and supplementary aids and services, based on peer-
reviewed research to the extent practicable, to be provided to the child, or on behalf of the child, and a statement of 
the program modifications or supports for school personnel that will be provided to enable the child - 
(i) To advance appropriately toward attaining the annual goals; 
(ii) To be involved in and make progress in the general education curriculum in accordance with paragraph (a)(1) of 
this section, and to participate in extracurricular and other nonacademic activities; and 
(iii) To be educated and participate with other children with disabilities and nondisabled children in the activities 
described in this section; 

(5) An explanation of the extent, if any, to which the child will not participate with nondisabled children in the 
regular class and in the activities described in paragraph (a)(4) of this section; 

(6)(i) A statement of any individual appropriate accommodations that are necessary to measure the academic 
achievement and functional performance of the child on State and districtwide assessments consistent with section 

https://sites.ed.gov/idea/questions-and-answers-qa-on-u-s-supreme-court-case-decision-endrew-f-v-douglas-county-school-district-re-1
https://sites.ed.gov/idea/questions-and-answers-qa-on-u-s-supreme-court-case-decision-endrew-f-v-douglas-county-school-district-re-1
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612(a)(16) of the Act; and 
(ii) If the IEP Team determines that the child must take an alternate assessment instead of a particular regular State
or districtwide assessment of student achievement, a statement of why  (A) The child cannot participate in the
regular assessment; and
(B) The particular alternate assessment selected is appropriate for the child; and

(7) The projected date for the beginning of the services and modifications described in paragraph (a)(4) of this
section, and the anticipated frequency, location, and duration of those services and modifications.

Section 3 

IDEA rules do not address the requirements for a high quality IEP.  TEA technical assistance document, Individualized 
Education Program (IEP) Development provides guidance: https://tea.texas.gov/sites/default/files/
FinalAccessibleIEPDevelopment-July%202020_website_locked.pdf  

Section 4 

300.320(a)(2)(A)  “(A)—Meet the child's needs that result from the child's disability to enable the child to be involved 
in and make progress in the general education curriculum; and 

Section 5 

300.320(a)(4) “(4) –A statement of the special education and related services and supplementary aids and services, 
based on peer-reviewed research to the extent practicable, to be provided to the child, or on behalf of the child, and 
a statement of the program modifications or supports for school personnel that will be provided to enable the child - 
(i) To advance appropriately toward attaining the annual goals;
(ii) To be involved in and make progress in the general education curriculum in accordance with paragraph (a)(1) of
this section, and to participate in extracurricular and other nonacademic activities; and
(iii) To be educated and participate with other children with disabilities and nondisabled children in the activities
described in this section;

Section 6 

300.39  “§ 300.39 Special education. 

(a) General. (1) Special education means specially designed instruction, at no cost to the parents, to meet the unique
needs of a child with a disability, including -
(i) Instruction conducted in the classroom, in the home, in hospitals and institutions, and in other settings; and
(ii) Instruction in physical education.

(2) Special education includes each of the following, if the services otherwise meet the requirements of paragraph
(a)(1) of this section -
(i) Speech-language pathology services, or any other related service, if the service is considered special education
rather than a related service under State standards;
(ii) Travel training; and
(iii) Vocational education.
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(b) Individual special education terms defined. The terms in this definition are defined as follows: 
(1) At no cost means that all specially-designed instruction is provided without charge, but does not preclude 
incidental fees that are normally charged to nondisabled students or their parents as a part of the regular education 
program. 

(2) Physical education means - 
(i) The development of - 
(A) Physical and motor fitness; 
(B) Fundamental motor skills and patterns; and 
(C) Skills in aquatics, dance, and individual and group games and sports (including intramural and lifetime sports); 
and 
(ii) Includes special physical education, adapted physical education, movement education, and motor development. 

(3) Specially designed instruction means adapting, as appropriate to the needs of an eligible child under this part, the 
content, methodology, or delivery of instruction - 
(i) To address the unique needs of the child that result from the child's disability; and 
(ii) To ensure access of the child to the general curriculum, so that the child can meet the educational standards 
within the jurisdiction of the public agency that apply to all children. 

(4) Travel training means providing instruction, as appropriate, to children with significant cognitive disabilities, and 
any other children with disabilities who require this instruction, to enable them to - 
(i) Develop an awareness of the environment in which they live; and 
(ii) Learn the skills necessary to move effectively and safely from place to place within that environment (e.g., in 
school, in the home, at work, and in the community). 

(5) Vocational education means organized educational programs that are directly related to the preparation of 
individuals for paid or unpaid employment, or for additional preparation for a career not requiring a baccalaureate 
or advanced degree.” 

Section 7 

300.34 “§ 300.34 Related services. 

(a) General. Related services means transportation and such developmental, corrective, and other supportive 
services as are required to assist a child with a disability to benefit from special education, and includes speech-
language pathology and audiology services, interpreting services, psychological services, physical and occupational 
therapy, recreation, including therapeutic recreation, early identification and assessment of disabilities in children, 
counseling services, including rehabilitation counseling, orientation and mobility services, and medical services for 
diagnostic or evaluation purposes. Related services also include school health services and school nurse services, 
social work services in schools, and parent counseling and training. 

(b) Exception; services that apply to children with surgically implanted devices, including cochlear implants. (1) 
Related services do not include a medical device that is surgically implanted, the optimization of that device's 
functioning (e.g., mapping), maintenance of that device, or the replacement of that device. 
(2) Nothing in paragraph (b)(1) of this section - 
(i) Limits the right of a child with a surgically implanted device (e.g., cochlear implant) to receive related services (as 
listed in paragraph (a) of this section) that are determined by the IEP Team to be necessary for the child to receive 
FAPE. 
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(ii) Limits the responsibility of a public agency to appropriately monitor and maintain medical devices that are needed
to maintain the health and safety of the child, including breathing, nutrition, or operation of other bodily functions,
while the child is transported to and from school or is at school;”

Section 8 

300.42   Accommodations & modifications are considered supports under supplementary aides and services.  See 
pages 20, 21 of TEA document on IEPs, https://tea.texas.gov/sites/default/files/FinalAccessibleIEPDevelopment-July%
202020_website_locked.pdf 

Section 9 

300.320(a)(4)  “A statement of the special education and related services and supplementary aids and services, based 
on peer-reviewed research to the extent practicable, to be provided to the child, or on behalf of the child, and a 
statement of the program modifications or supports for school personnel that will be provided to enable the child - 
(i) To advance appropriately toward attaining the annual goals;
(ii) To be involved in and make progress in the general education curriculum in accordance with paragraph (a)(1) of
this section, and to participate in extracurricular and other nonacademic activities; and
(iii) To be educated and participate with other children with disabilities and nondisabled children in the activities
described in this section;”

Texas education code (TEC) 21.451(e) “A school district is required to provide the training described by Subsection (d)
(2) to an educator who works primarily outside the area of special education only if the educator does not possess 
the knowledge and skills necessary to implement the individualized education program developed for a student 
receiving instruction from the educator.  A district may determine the time and place at which the training is 
delivered.

(f) In developing or maintaining the training required by Subsection (d)(2), a school district must consult with persons 
with expertise in research-based practices for students with disabilities.  Persons who may be consulted under this 
subsection include colleges, universities, private and nonprofit organizations, regional education service centers, 
qualified district personnel, and any other persons identified as qualified by the district.  This subsection applies to 
all training required by Subsection (d)(2), regardless of whether the training is provided at the campus or district 
level.”

TEC 21.451(d)(2)  Staff development “must include training that is evidence-based, as defined by Section 8101, Every 
Student Succeeds Act ( 20 U.S.C. Section 7801 ), and that: 
(A) relates to instruction of students with disabilities, including students with disabilities who also have other
intellectual or mental health conditions;  and
(B) is designed for educators who work primarily outside the area of special education”.

Section 10 

300.320(a)(4)  “(4) A statement of the special education and related services and supplementary aids and services, 
based on peer-reviewed research to the extent practicable, to be provided to the child, or on behalf of the child, and 
a statement of the program modifications or supports for school personnel that will be provided to enable the child - 

(i) To advance appropriately toward attaining the annual goals;
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(ii) To be involved in and make progress in the general education curriculum in accordance with paragraph (a)(1) of
this section, and to participate in extracurricular and other nonacademic activities; and
(iii) To be educated and participate with other children with disabilities and nondisabled children in the activities
described in this section;

300.320(a)(7)   “(7) The projected date for the beginning of the services and modifications described in paragraph (a)
(4) of this section, and the anticipated frequency, location, and duration of those services and modifications.”  Pg. 19
in https://tea.texas.gov/sites/default/files/FinalAccessibleIEPDevelopment-July%202020_website_locked.pdf ”

300.34(8)(i) Parent counseling and training means assisting parents in understanding the special needs of their child; 
(ii) Providing parents with information about child development; and
(iii) Helping parents to acquire the necessary skills that will allow them to support the implementation of their child's
IEP or IFSP.”

Section 11 

300.320(a)(4)  “(4) A statement of the special education and related services and supplementary aids and services, 
based on peer-reviewed research to the extent practicable, to be provided to the child, or on behalf of the child, and 
a statement of the program modifications or supports for school personnel that will be provided to enable the child - 
(i) To advance appropriately toward attaining the annual goals;
(ii) To be involved in and make progress in the general education curriculum in accordance with paragraph (a)(1) of
this section, and to participate in extracurricular and other nonacademic activities; and
(iii) To be educated and participate with other children with disabilities and nondisabled children in the activities
described in this section;”

Section 12 

300.324(a)(2) “Consideration of special factors. The IEP Team must - 

(i) In the case of a child whose behavior impedes the child's learning or that of others, consider the use of positive
behavioral interventions and supports, and other strategies, to address that behavior;
(ii) In the case of a child with limited English proficiency, consider the language needs of the child as those needs
relate to the child's IEP;
(iii) In the case of a child who is blind or visually impaired, provide for instruction in Braille and the use of Braille
unless the IEP Team determines, after an evaluation of the child's reading and writing skills, needs, and appropriate
reading and writing media (including an evaluation of the child's future needs for instruction in Braille or the use of
Braille), that instruction in Braille or the use of Braille is not appropriate for the child;
(iv) Consider the communication needs of the child, and in the case of a child who is deaf or hard of hearing, consider
the child's language and communication needs, opportunities for direct communications with peers and professional
personnel in the child's language and communication mode, academic level, and full range of needs, including
opportunities for direct instruction in the child's language and communication mode; and
(v) Consider whether the child needs assistive technology devices and services.”

Section 13 

300.320(a)(3)(i)  IEP  “must include - 
(1) A statement of the child's present levels of academic achievement and functional performance, including -
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(i) How the child's disability affects the child's involvement and progress in the general education curriculum (i.e., the
same curriculum as for nondisabled children); or

(ii) For preschool children, as appropriate, how the disability affects the child's participation in appropriate activities;”

Section 14 

300.320(a)(3)  IEP must include “(3) A description of - 

(i) How the child's progress toward meeting the annual goals described in paragraph (2) of this section will be
measured; and”

Section 15 

300.320(a)(3)(ii)  IEP must include “(ii) When periodic reports on the progress the child is making toward meeting the 
annual goals (such as through the use of quarterly or other periodic reports, concurrent with the issuance of report 
cards) will be provided;” 

Additional Resources: 

 Individual Education Plan (IEP) Q&A (English and Spanish) resource: https://projects.esc20.net/page/
pgc.SPED   https://projects.esc20.net/page/pgc.GenEd

 Writing Culturally Relevant IEPs Educator resource:  https://projects.esc20.net/upload/page/0196/docs/
Writing%20Culturally%20Relevant%20IEPs%2011.05.18%20508.pdf

 Progress Monitoring IEP Goals:  https://projects.esc20.net/upload/page/0194/docs/Progress%
20Monitoring%20IEP%20Goals_for%20Admin_508%20Final.pdf

 IEP Implementation and Progress Monitoring, Administrative Considerations:  https://projects.esc20.net/
upload/page/0194/docs/IEP%20Implemetation%20and%20PM%20Color%20corrected%20-%20508.pdf
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